











THE EFFECTIVENESS OF REACT STRATEGY IN WRITING DESCRIPTIVE 















	 Abstract.	This research were aimed to find out whether or not the use 
of REACT  strategy is effective to improve the students’ ability in 
writing descriptive text of the sixth grade students at SMK 
BAJIMINASA MAKASSAR and a significant difference of the 
teaching learning results treated by using REACT strategy and 
directed instruction. It covered students’ five components of writing 
(content, organization, vocabulary, language use and mechanics).The 
research applied Quasi-Experimental design. This research was 
designed into two groups; Experimental group and Control group. 
Each group consisted of 32 students. The sample was chosen by using 
simple random technique that used lottery technique. The 
experimental class was taught by REACT strategy while control class 
was taught by directed instruction. The data were collected through 
subjective writing test both in experimental group and control group 
namely pretest and posttest. The test was distributed once for both 
groups before and after treatment. The treatment was conducted for 
four meetings in experimental group and control group. The data 
collected through subjective writing test were analyzed by using SPSS 
20.0 version. The research findings showed that the use of REACT 
strategy was higher than that the control group in improving students 
writing ability. It revealed that the students’ improvement of posttest 
with mean score 80.91 was better than the mean score of pretest 68.47 
in experimental group. The difference of those mean score was 
significant. It was based on t-test value at significant level 0.05, the P-
value was lower than Sig. level (0.000 < 0.05) and the improvement 
of posttest with mean score 71.75 was better than the mean score of 
pretest 65.88 in control group, the t-test of significant 2-tailed was 
lower than alpha (0.025 < 0.05). H1 was accepted and H0 was 
rejected. It concluded that, REACT strategy gave improvement on 
students’ writing ability, it was proved by analyzing the students’ 
pretest and posttest in experimental group. Thus, the implementation 
of teaching writing ability, the REACT strategy was better or more 
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Philosophically, language is the king of all disciplines. Without language then it is rather 
difficult to describe anything to make understanding even if we have language as a tool to 
communicate but we still have to know how to use it in order to get mutual understanding. In 
the realm of language, we know the term of monolingual, bilingual, and multilingual in which 
we refer to the use of a language or more than one language. Most people in the world must 
use more than one language instead of their first language but the question here is not how 
many languages they can use to communicate but do they use it appropriately and fluently in 
structuring the discourse. When they talk, they talk using the language, they talk the language, 
and they talk and speak in the language. These refer to the way they acquire, learn, and teach 
the language. These also refer to language proficiency and language comprehension that 
represent linguistic competence and performance. Teaching writing is complicated and differs 
from other aspect of language skills. Writing includes many aspects of language that should 
be covered. The writing ability is complex and sometimes difficult to teach, requiring mastery 
not only of grammatical and meteoritic devices but also conceptual and judgments elements. 
The researcher chooses one of strategies is REACT (Relating, Experiencing, Applying, 
Cooperating, and Transferring) strategy. By using this strategy can be used to modify 
positively the situation of the classroom and to make the teaching-learning process lively. 
REACT strategy is an effective in terms of helping communicate information because it can 
clarify complex concepts into simple meaningful displays so that learners can develop a 
holistic understanding of the content to be learnt. Teacher may use this strategy at different 
stages of instruction for example during instruction to prepare students to approach new 
information and clarify complex ideas, or after instruction to assess and reinforce learning and 
instruction. REACT strategy is very useful to comprehend the material especially the material 
will be given verbally. Using this strategy is a simple think pattern so it does not make the 
students confuse to understand what they have learned. Moreover, this strategy can motivate 
the students to write and stimulus their ideas. Beside that, this strategy will help the students 
to organize their thinking before they develop in paragraph. Therefore, the application of this 
strategy in learning and teaching process will be beneficially to the students. 
METHODS 
This research employs a qualitative approach. Qualitative approach is a situated activity that 
locates the observer in the world. It consists of a set of interpretive, material practices that 
make the world visible. According to Denzin & Lincoln (2005, p. 3) that these practices 
transform the world. They turn the world into a series of representations, including field notes, 
interviews, conversations, photographs, recordings, and memos to the shelf. At this level, 
qualitative approach involves an interpretive, naturalistic approach to the world. The result of 
this research is expected to be useful both theoretically and practically. Theoretically, this 
research is expected to be new strategy in term of language teaching development, especially 
in teaching writing ability, and practically this research is expected to be useful information 
for the English teachers who want to teach writing by using REACT strategy. In addition, it is 
expected to be good guidance for the students are able to  write according  the steps suggested  
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in a writing descriptive text and as a source of information for the next researchers who want 
to do further in teaching writing ability. 
 
RESULT AND DISCUSSION 
Scoring classification of the students’ pretest of both groups. 
In this part, the researcher reported the result of both groups by comparing the the scoring 
classification of pretest and posttest on students’ writing descriptive text and to show the 
frequency and percentage of students’ score pretest and posttest of both groups, the mean 
score and standard deviation, and t-test result to see the difference between pretest and 
posttest. From the research that before giving the treatment most of the students’ pretest result 
for experimental group is in fairly good and fair classification. The percentage of 
experimental group, categorized as low achiever is 100 percent (32 students) indicated that, 3 
students (9.38 percent) are in good classification, 18 students  (56.25 percent) are  in fairly 
good classification, 11 students (34.37 percent) are in fair classification, and none student  in 
excellent, very good and very poor classification. Research indicates that, most of the students 
are in good and fairly good classification where the percentage of pretest in control group 
categorized as good  are 1 student (3.13 percent), 17 students (53.13 percent) in fairly good 
classification, 9 students (28.12 percent) are  in fair classification, 5 students (15.62 percent) 
are in poor clssification and no students in two classifications very poor and excellent. Based 
on the percentage both experimental and control group shows that low achievers are bigger 
than high achiever. Both of them are dominantly in fairly good classification. 
 
Scoring classification of the students’ posttest of both groups. 
 
From the research describes  that after treatment  most of the students in experimental  and 
control group are in categorized in good classification. The percentage of posttest in 
experimental group is categorized as good achiever is 8 students  (25 percent) in very good 
classification, 19 students (59.37 percent) are in good classification, 5 students  (15.63 
percent) are  in fairly  good classification, and  none of them are inexcellent,  fairly and very 
poor classification.  While in control group based on percentage shows  that, the students’ 
score describes most of the students are in good and fairly good classification. Where there 
are 2 students (6.25 percent) in   very good classification, 8 students (25 percent)  in good 
classification, 15 students (46.87 percent) in fairly good classification, 6 students (18.75 
percent) in fair classification, 1 student (3.13) are  in poor classification, and none of them are 
categorized very poor and excellent classification. 
 
The mean score and the standard deviation of students’ pretest and posttest of experimental 
group and control group. 
From the research shows that the total number of students in both of groups are 32 students. 
And the mean score and standard deviation shows that there is the  difference between  pretest 
and posttest both of the groups. The data is based on the computation using SPSS. Version 
20.0. The data shows that the mean score of experimental group and control group are 
different before treatment, where pretest in experimental group is 68.47 and pretest in control 
group is 65.88. After treatment, the students’ posttest score  of  both groups shows a different 
score in the mean score. The mean score in experimental group is 80.91 and control group is 
71.75. And the students’ improvement in posttest in control group is 5.87%, and the students’ 
improvement in experimental group after using REACT strategy is 12.44%. It means that 
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there is a difference of the students in comprehending the reading text between the students 
who taught by applying Jigsaw technique than the students who taught by using Conventional 
way (Expository technique). 
Based on the result of data analysis as summarized in the table 4.12 on pretest and posttest of 
experimental and control group, the researcher find that the significant on pretest (.025) and 
posttest (.000) is lower than the level of significance level (0.05) and the degree of freedom 
(df) 62. It means that H0 is rejected and H1 is accepted. In other words, there is significant 
difference between the students writing improvement of both groups, experimental and 
control group before and after the treatment. It is concluded that, REACT strategy improves 
on students’ writing ability. It is proved by analyzing the students’ pretest and posttest in 
experimental group where the mean score of students’ is 68,47 with standard deviation is 
5,714 and after the students are taught by using REACT strategy the students’ post test score 
indicates improvement of the mean score of posttest. The students mean score after treatment 
by REACT strategy is 80,91 and standard deviation is 5,67. Even though the score of both 
groups improve significantly, the mean score of experimental group is higher than control 
group. This means that the data of posttest as the final result gives significant improvement. It 
concludes that the use of REACT strategy is given greater contribution in teaching writing 
ability. 
 
The improvement rate of the experimental group is significantly higher than of the control 
group. These results also are supported by the mean difference of writing improvement of 
Experimental group it can be seen in table 4.12 and table 4.12. It means that the students got 
progress in the application of REACT strategy strategy in writing class. It is very effective to 
be used in the classroom. In addition, the score between pre test and post test of experimental 
group is 68,47 < 80,91. Therefore, the students’ improvement increases about 12.44 it 
indicates that there is a significant progress before and after treatment by using REACT 
strategy. This section discusses the interpretation of the findings based on the result of 
statistical analysis and the description of data gained. It consists of two parts, students’ 
reading comprehension and students’ attitude. 
 
In this section, the researcher presented the discussion of the result of stattistical analysis. 
Based on the data above, the comparison of the improvement of students’ achievement of 
experimental and control group can be proved by analyzing the posttest result. The result 
showed that the mean score of the students’ posttest both the groups increased after giving the 
treatment. It was proved that the mean score of the students’ in experimental group increased 
from 57.34 in pretest to 77.03 in posttest, and the students’ mean score in control group 
increased from 55.00 in pretest to 63.43 in posttest, but in this case, the result of posttest in 
experimental group was higher than control group (77.03 > 63.43). The result of posttest 
indicated that the use of Jigsaw technique gave significant progress toward students’ reading 
comprehension. 
 
After calculating the t-test, the results of pretest for both groups are significantly the same. 
This is proven by the t-test value that is (0.229) which is higher than α (0.05) while in 
posttest, the result shows that the t-test value is (0.00) which is lower than α (0.05). It means 
that there is a significant difference. As the result of the treatment it showed that the mean 
score of students’ posttest in experimental group was improved significantly. It was also 
proved by the significance test that show the value of P-value or sig. (2-tailed) that p-value is 
smaller than α (0.00<0.05), where the p-value (0.00) at the level of significance (0.05) and the 
degree of freedom 62. It indicated that the alternative hypothesis (H1) was accepted and the 
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null hypothesis (H0) was rejected. Jing Meng (2010:503) stated that through jigsaw 
cooperative learning of this term the students in the experimental class benefited from the 
cooperative learning approach. It also fosters the interest of the students’ English study, 
arouses their motivation, and improves their reading ability. Not only that Reading is the 
motivated and fluent coordination of word recognition and comprehension. Reading is a 
multifaceted process involving word recognition, comprehension, fluency, and motivation 
(Leipzig, 2001). Another statement from Megasari (2011:36) stated that Jigsaw is a teaching 
technique that is effective English reading comprehension. It makes students have 
responsibility to teach each other. It means that the students become teachers for their 
teammates. And Jigsaw technique can effectively improve students’ reading comprehension 
and classroom situation. He also found that during the action the students have shown their 
improvement as they were able to comprehend the text well.(Etika, 2012) 
 
After seeing the result of data analysis, the researcher concluded that the use of Jigsaw 
technique could improve the students’ reading comprehension. The questionnaire, which was 
given to the experimental group, covered general statements about the students’ attitude 
toward reading comprehension by using Jigsaw technique. All these statements were related 
to the jigsaw technique of this research. The analysis and explanation above show that the 
student’s attitude toward the use of Jigsaw technique in learning reading comprehension is 
positive. It means that Jigsaw is a good and useful technique. In this research, the attitude of 
the students was considered as output because the expected to have positive category toward 
the use of Jigsaw technique. If the students have good response in applying Jigsaw technique 
in learning and teaching reading, it can build up their motivation in their learning activity. 
 
The result of the research showed that most of students are classified as positive category in 
learning English especially for reading skill by using jigsaw technique. The attitude of the 
students can be also shown from the mean score of the students’ attitude toward jigsaw 
technique. The mean score of the students’ attitude was 82.62 with the standard deviation 5.61 
which was categorized as positive attitude. During teaching and learning process, students 
gave serious attention, participated well in reading class activities, asked teacher if need help 
and cooperated with peer. After noticing the finding and discussion above, it is indicated that 
the use of Jigsaw technique could develop and improve the students’ reading comprehension 




Based on the findings in previous chapter, the following conclusions are presented. Using 
REACT strategy is able to improve the students’ writing descriptive text of the seventh grade 
students of SMK BAJIMINASA MAKASSAR which can be seen that there is a significant 
difference between the mean score of experimental group and control group in posttest. 
REACT strategy is effective  to make the students active in learning process, especially in 
communicating their ideas. 
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